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Title
Scaffolding with Significant Others Helps Mother-Child Communication in Early Intervention Programs
for Children Who are Deaf

Abstract

Parents of deaf children often feel anxious about their ability to interact with their children. It has been suggested
that this parental anxiety can negatively affect children’s language and social-emotional development. Early
intervention programs for children who are deaf have been strongly recommended and such programs have been
implemented in several ways. However, the situational characteristics of such interventions have not yet been
elucidated. In this study, support for mother-child communication was investigated using participant observation
in early intervention programs for children who are deaf. Episodes were recorded throughout the study and
then described. Findings indicate that mother-child communications are positively changed through a process
of scaffolding with a teacher as one of the “significant others” in the environment. It was also revealed that the
teacher’s involvement with the children was a dynamic rather than a static process, and that daily educational
practices benefit from the description of episodes and from the teachers’ reflection on their own practice.
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